
PSRIP 4 

INTERMEDIATE PHASE 

 TRAINING OF TEACHERS  

TRAINING HANDOUT 

TERMS 1&2 2021 

 
 

Teacher Details 
Name  
Contact Number  
Partner’s name  
Partner’s contact 

information 
 

 
 
  

1



AGENDA 

DURATION ACTIVITY FACILITATION 

30 minutes Pre-test   

30 minutes Welcome, introductions, aims and agenda  

60 minutes  Treasure Hunt Orientation to Materials  

60 minutes How children learn to read  

60 minutes The importance of routines  

60 minutes Listening & Speaking / LSC   

90 minutes Reading & Viewing: Shared Reading   

60 minutes Writing & Presenting  

90 minutes Reading & Viewing: Group Guided, Paired and 

Independent Reading  

 

30 minutes  Phonics Review Programme  

60 minutes Review of Management Notes for 2021  

30 minutes Final questions and answers  

30 minutes Closure  

30 minutes  Post-test  
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TREASURE HUNT: ORIENTATION TO MATERIALS 
 
1. Go through all the documents for Term 1 to find the answers to the following questions.  

2. You will need: 

- Lesson Plans Gr 4-6 

- Worksheet Packs Gr 4-6 

 

1. Where can you find the written core methodologies? 

 

 

 

 

2. Read the weekly routine and the alternative routine for Grade 6.  How do these two routines 

differ? 

 

 

 

 

 

 

 

3. What happens every day in Week 2 of the routine cycle? 
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4. When does writing take place?  

 

 

 

5. Why do you think writing occurs primarily in Week 2 of the cycle?  

 

 

 

 

 

6. When do learners edit their work? 

 

 

 

 

7. What are the 3 different kind of groupings that are needed for EFAL?  

 

 

 

 

 

8. Where do the Shared Reading texts come from? 
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9. Which theme sounds interesting to you? Why? 

 

 

 

 

 

10. What comprehension strategy is used in the Shared Reading, Second Read for Grade 5 

Term 1 Week 6? 

 

 

 

 

11. Look through all the shared reading stories in the lesson plans. You will find certain words 

are written in bold. Find and write down these bold words: 

 

 

 

 

 

12. Why do you think these words are in bold? What do you think this could be about? 

(Where do they come from?) 
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13. The CORE METHODOLOGIES are explanations of the activities that you will do over and 

over again. You will see these activities on video, but if you ever forget what to do, they 

are written in the lesson plan.  

• Read the core methodology for the Theme Vocabulary activity.  

• Is it clear and easy to understand?  

• Do you think you could do this lesson? 

 

 

 

 

 

 

14. What happens in the first two weeks of Term 1?  

 

 

 

15. What is the first theme taught for each Grade in Term 1? 

 

 

 

 

16. What theme words are taught in Grade 4 Week 3? 
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17. How would you explain two of these words using PATS? 

 

 

 

 

 

18. When must same ability groups be used?  

 

 

 

 

19. Name three writing strategies. 

 

 

 

20. What is the writing genre for Grade 6 Week 8? What is the writing topic? 

 

 

 

 

21. What is the speaking frame used in Grade 5 Week 5 Tuesday? 
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22. In Group Guided Reading, the teacher works with a small group to build their technical 

reading skills. The rest of the class must work quietly on the Reading Worksheet for the 

week. Look through all of the Grade 5 Reading Worksheets for Term 1. What activities do 

you see on each worksheet? 

 

 

 

 

 

23. Look through all of the Grade 4 Worksheets. List the different kinds of VISUAL TEXTS that 

learners will engage with.  

 

 

 

 

 

24. What are the phonic sounds reviewed in Grade 4 Week 7? 

 

 

 

 

25. What is the post-reading activity in Grade 6 Week 5? 
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26. What is the Question of the Day for Grade 4 Week 7 Wednesday? 

 

 

 

 

  

27. What does it mean to ‘Make connections’ during Shared Reading? 

 

 

 

 

 

 

28. What is the purpose of the Question of the Day? 

 

 

 

 

 

 

29. What is the purpose of the comprehension strategy: Visualise? 
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30. In which activity do learners discuss a text they have listened to in small groups? When does 

this activity happen? 

 

 

 

WELL DONE! 
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UNDERSTANDING HOW CHILDREN LEARN TO READ 

  

 

INTRODUCTION 

 

This is a simplified introduction to how children learn to read. It is important that all teachers 

have at least a rudimentary understanding of how children learn to read, in order to help them 

along this journey. 

 

Firstly, it is important for all children to know that reading is a code, and that we are all 

capable of learning the code. Some of us learn the code really quickly, and others take longer 

to learn the code. But, we can all learn the code. Even children who have progressed through 

school without learning to read can be helped, unless they have serious barriers to learning.   

 

Next, it is important for teachers to understand the components of technical reading skills. In 

order to master the technical aspects of reading, children must master the following skills: 

 

TECHNICAL READING SKILLS 

 

1. Phonemic and Phonological awareness 

 

• Phonemic awareness refers to a child’s ability to hear and identify sounds, and to 

manipulate sounds. This skill is developed aurally and orally (hearing and speech) – it 

does not involve any reading.  

• Parents and pre-school teachers must be educated to play simple phonemic awareness 

games with children. These games can include: 

a. Clapping a rhythm which the child listens to and repeats 
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b. Listening to two sounds with eyes closed, and saying whether they are the same or 

different 

c. Placing many objects on a table, and telling the child to pick up something that 

begins with…(a particular sound) 

d. I spy with my little eye something beginning with….(a particular sound) 

e. Identifying the beginning, middle and end sounds of simple words 

f. Playing games to break words up into syllables 

 

2. Alphabetic principle 

 

• Children must learn that different sounds are represented by the letters of the alphabet, 

and that we write words using these letters. 

• In other words, they must know that letters and words carry meaning. 

• They must be taught to recognise lower and upper case letters instantly. 

• Children usually start by recognising the first letter of their names, and by then learning 

to write their names. 

• Young children will also often learn to read common signs, like the words: Coca Cola, or 

Checkers.  

 

3. Vocabulary 

 

• A child’s spoken vocabulary is a very good indicator of his or her future reading ability. 

The more words a young child knows, the more easily and fluently he or she will read.  

• For this reason, young children must be exposed to many words, in an authentic 

context.  

• Parents, pre-school and primary school teachers must be encouraged to talk to children 

using expanded vocabulary and proper sentence structures – not baby talk. By 

repeatedly hearing the word or phrase in context, the child will learn new vocabulary 

and language.  
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• For parents, this means that as they do different things with their children, they must 

talk about what they are doing, even to babies. A parent who is cooking could name and 

describe the different ingredients, and could describe the cooking process as it happens. 

A parent taking a child for a walk through a village could point at and talk about 

different objects, people and events that are seen.  

• Parents must not be afraid to expose young children to multiple languages. Young 

children can easily learn up to four or five languages without getting confused, and in 

fact, learning multiple languages increases the brain function and makes us smarter!  

• Teachers must also be encouraged to expand and enrich children’s vocabulary, both in 

home language and English.  

• Teachers must also develop children’s cognitive academic language, by using these 

words in context. This means teachers must explicitly teach learners words like: bigger; 

heavier; compare; describe; triangle; experiment; same; different; etc.  

 

4. Phonics 

 

• Phonics are the building blocks of reading. By learning phonics, children learn the code 

of reading. 

• Phonics are the sounds made by each letter, and by groups of letters, or blends.  

• Children must be systematically taught all the sounds that are made by letters. They 

must be able to automatically connect letters and sounds. 

• Then, children must be taught to blend and segment sounds, in order to read and write. 

This means that children must be able to say all the individual sounds in a word, and to 

blend them together until they can ‘hear’ the word.  

• All teachers should know their phonics – the sounds made by different letters or groups 

of letters. Teachers should know the phonics of the home language, and of English.  

• Teachers must also know that sometimes, letters make different sounds in different 

languages. For example, some letters that make different sounds in African Languages 

and English are: a; u; ph; c; q; r; x.  
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• When a child cannot read a word, no matter the grade, the teacher must help the child 

to sound out the word. The only exception is the group of English words known as ‘sight 

words’. These words must be learnt by sight, because they are not phonetically regular, 

and therefore cannot be sounded out.  

 

5. Sight words and high frequency words 

 

• Another important technical reading skill is to teach children to recognise many words 

by sight. The more words that children can read automatically, or by sight, the faster 

and more fluently they will read.  

• In English, we start by teaching children ‘sight words’. These are words that are usually 

not phonetically regular, and therefore cannot be sounded out. For example: the; your; 

their.  

• We also sometimes use this term ‘sight words’ to describe high frequency words. High 

frequency words are words that appear in almost every text. These words exist in every 

language.  

• By teaching children to read these words with automaticity, we will improve their 

reading fluency and speed.  

• Children learn these words by memory. They must be shown the word, and asked to 

‘take a picture of the word with their mind’. They can also write the word in sand, or 

form the word with clay.  

• It is pointless to ask children to look at a word and repeat it many times. Rather, 

teachers must hold up flashcards of different words in a different order. They can repeat 

this for a number of days, but they must not show each word more than 3 times on a 

given day.  

• Teachers must remember that some children will learn to recognise words by sight very 

quickly, and others will need a lot of practice. Some children just take more time.  

14



• Because of this, teachers must accept that some learners will not grasp all sight words 

the first time they see them. But, sight words can be revisited to allow children multiple 

opportunities to learn them. 

 

COMPREHENSION SKILLS 

 

Whilst teaching children technical reading skills is very important, it is equally important to 

teach them comprehension skills, so that they understand what they are reading.  

 

Firstly, it is important to teach children that they must think about and understand every text 

that they read. Children must be taught that there is no point to reading if you do not 

understand what you are reading. Children must also know that the minute they lose their way 

in a text, they must go back and reread what has been read, and try to visualise and 

remember what is happening.  

 

We can also explicitly teach comprehension skills in the following ways: 

 

1. Vocabulary 

 

• Again, vocabulary forms a big part of reading comprehension. The more words a child 

knows and understands, the more they will understand what they are reading.  

• All teachers, regardless of the grade and subject that they are teaching, must be trained 

to explicitly teach vocabulary as part of every lesson.  

• This is especially important where the child is not learning in his or her home language.  

• Teachers must also realise that if a child is taught a concept in his or her home language, 

and they understand what that concept is, it is easier for them to learn the equivalent 

conceptual word in another language. They can transfer their understanding of concepts 

across languages.  
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2. General knowledge 

 

• Improved general knowledge about the world also leads to better reading 

comprehension.  

• Obviously, the more children knows about a topic, the easier it will be for them to 

understand what they are reading.  

• This is especially true when expecting learners to make inferences. In order to make an 

inference, a child must take what is written, and put it together with what they already 

know about a topic, to make a good guess about what is not being said in the text. If the 

child knows very little or nothing about a topic, they will not be able to make meaningful 

inferences.  

 

3. Reading fluency 

 

• Children who read very slowly and who have to sound out many words will often not 

understand what they are reading.  

• Therefore, we have to help children to become fluent readers. There are different ways 

to do this. 

• Firstly, we must continue to build children’s vocabulary. The more words they know, 

they more likely they are to recognise and remember different words. 

• Secondly, we must teach learners to read some words by sight – we must make 

flashcards, and must play games to help children to recognise and read these words. 

• When reading a text with learners, all teachers can improve reading fluency in the 

following way.  

a. Start by giving learners some time to try and read the text silently on their own. This 

allows the children to see what they can and can’t read. 

b. Next, read the text aloud for learners, encouraging them to follow along as you read 

it. As you read, you may stop and explain the text to learners, so that they are 

building meaning as they read.  
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c. Then, read the text aloud once again. This time, tell the children to join in and read 

with you. Children must read quietly, so that they can hear you. Keep reading at a 

normal pace, and with proper expression and intonation – do not fall into a sing-

song pattern.  

d. Finally, tell learners to take turns to read the text with a partner. Instruct them to 

take turns to read alternating sentences or paragraphs.  

e. It is very important to only do fluency development in small, same-ability groups. 

This must never be done as a whole class activity.  

 

4. Creating a summary  

 

• Summaries are a very important comprehension skill. 

• There are many different ways to summarise a text. 

a. First, we start by asking children to recount or summarise part of the story or text.  

b. We can then move to asking children to summarise a complete story or text.  

c. Finally, we can ask children to complete a high-level, conceptual summary of the 

text. Here, we can ask learners to say what the text was about, what the message or 

lesson of the text was, what they liked about the text, etc.  

• This is also an important comprehension skill for older children to grasp. Often, we get 

caught up with teaching children technical aspects of making a summary. We confuse 

them by telling them to mainly use nouns and verbs. Or we tell them that they must 

reduce the number of words from say, 150 to 60. Or, we tell them to identify the lead 

sentence in every paragraph, and to focus on this in our summary. This can be very 

intimidating and confusing for children. 

• Rather we must make sure that children understand what a summary is – they must 

understand the concept of it.  

• Teachers must understand that the point of a summary is not to check that children use 

specific words, or a specific number of words. It is to check that children understand the 
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text literally and conceptually, that they have grasped the main ideas of the text, and 

that they can reflect on the text in a meaningful way.  

5. Modelling how to think about a text

• As proficient readers, we automatically think about every text that we read. In our

minds, we ask questions, we read between the lines, we make connections, we make

judgements, and we predict what will happen next.

• As teachers, we have to teach children how to think about a text by modelling this for

them.

• This means that, as you read, all the thoughts, opinions, questions and conclusions that

enter your mind, you need to say out loud. In this way, children will learn that good

readers always think about what they are reading. They will also learn the kinds of

thoughts that good readers have about different texts.

• In the PSRIP, this is set up for teachers as they read different texts to learners.

• As teachers read a text, they teach learners to:

a. Make predictions about the text

b. Search the text for details

c. Visualise what is happening in the text

d. Make connections between the text and their own lives

e. Make judgements and evaluations about characters or events

f. Make inferences, or read between the lines

g. Make summaries of the text
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GRADE 4-6 EFAL ROUTINE

• This routines is designed for 30-minute lessons – this can be adjusted per school
• This routine assumes that EFAL is taught every day – this can be adjusted per school

Monday  
Week 1 Day 1

Tuesday 
Week 1 Day 2

Wednesday 
Week 1 Day 3

Thursday 
Week 1 Day 4

Friday  
Week 1 Day 5

L&S / LSC
Theme       
Introduction
Oral Activities

L&S
Speaking Activity

L&S / LSC
Oral Activities

R&V
Shared Reading: 
Second Read

R&V
Shared Reading: 
Post-Read

L&S
Listening Activity

R&V
Phonics Review
Shared Reading: 
Pre-Read

R&V / LSC
Shared Reading: 
First-Read 
LSC in Context

R&V
Teach 
Comprehension 
Strategy

W&P
Teach the Genre

Monday  
Week 2 Day 1

Tuesday 
Week 2 Day 2

Wednesday 
Week 2 Day 3

Thursday 
Week 2 Day 4

Friday  
Week 2 Day 5

W&P
Planning

L&S / LSC
Oral Activities

W&P
Teach LSC
Drafting

L&S / LSC
Oral Activities

W&P
Edit, Publish & 
Present 

R&V
Group Guided 
Reading /
Independent or 
Paired Reading & 
Comprehension

R&V
Group Guided 
Reading /
Independent or 
Paired Reading & 
Comprehension

R&V
Group Guided 
Reading /
Independent or 
Paired Reading & 
Comprehension

R&V
Group Guided 
Reading /
Independent or 
Paired Reading & 
Comprehension

R&V
Group Guided 
Reading /
Independent or 
Paired Reading & 
Comprehension

Theme 
conclusion: 
• Build and

monitor
knowledge

• Summarise
theme
learning (no
formal time
allocation)

R
O

U
T

IN
E
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GRADE 6 EFAL ALTERNATIVE ROUTINE

• This routines is designed for 30-minute lessons – this can be adjusted per school
• This routine assumes that EFAL is taught every day – this can be adjusted per school

Monday  
Week 1 Day 1

Tuesday 
Week 1 Day 2

Wednesday 
Week 1 Day 3

Thursday 
Week 1 Day 4

Friday  
Week 1 Day 5

L&S / LSC
Theme       
Introduction
Oral Activities

L&S
Speaking Activity

L&S / LSC
Oral Activities

R&V
Shared Reading: 
Second Read

R&V
Shared Reading: 
Post-Read

L&S
Listening Activity

R&V
Phonics Review
Shared Reading: 
Pre-Read

R&V / LSC
Shared Reading: 
First-Read 
LSC in Context

R&V
Teach 
Comprehension 
Strategy

W&P
Teach the Genre

Monday  
Week 2 Day 1

Tuesday 
Week 2 Day 2

Wednesday 
Week 2 Day 3

Thursday 
Week 2 Day 4

Friday  
Week 2 Day 5

W&P
Planning

L&S / LSC
Oral Activities

W&P
Drafting 
continued

L&S / LSC
Oral Activities

W&P
Publish & 
Present 

R&V
Group Guided 
Reading /
Independent or 
Paired Reading & 
Comprehension
Group 1: 15 mins
Group 2: 15 mins

W&P
Teach LSC
Drafting

R&V
Group Guided 
Reading /
Independent or 
Paired Reading & 
Comprehension
Group 3: 15 mins
Group 4: 15 mins

W&P
Editing

R&V
Group Guided 
Reading /
Independent or 
Paired Reading & 
Comprehension
Group 5: 15 mins
Group 6: 15 mins

Theme 
conclusion: 
• Build and

monitor
knowledge

• Summarise
theme
learning (no
formal time
allocation)
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Introduce the theme
Instructions

1. Ask learners to turn to the theme text in the DBE workbook.

2. Give learners a few minutes to read the text title and look at the illustrations.

3. Call learners to attention, and tell them the theme title.

4. Ask learners: What do you think this theme is about? What interests you about this
theme?

5. Listen to learners’ responses.

Purpose

• This will help you understand what learners already know about the theme, and will give
you a sense of their levels of interest.

Activate background knowledge
Instructions

1. At the start of each theme, activate learners’ background knowledge by using a graphic
organiser.

2. Tell learners that there are many different kinds of graphic organisers that they can use.

• Explain that in Term 1, we will use a K-W-L chart as a graphic organiser for all themes.

3. Explain to learners that a graphic organiser helps us to keep track of our learning, which
is actually an important part of learning! Keeping track helps us to remember things.

4. Draw a K-W-L chart on the board, and instruct learners to draw their own K-W-L chart in
their exercise books.

5. Learners should use a double-page spread for this chart, and should start by writing the
theme title.

Theme: Accidents

K (what I know) W (what I want to know) L (what I have learnt)

6. The K-W-L chart has three columns, titled:

K - What I know

W - What I want to know

L - What I have learnt
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7. Ask learners to think about what they already know about this theme.

• Remind them that they may have started learning about this theme in another
subject. It is important for learners to make these connections, and to integrate their
learning from different subjects or sources.

• Tell learners to turn and talk, and discuss this with a partner.

• After a few minutes, tell learners to write key words, phrases or even draw pictures
for all their ideas in the K column.

8. Next, ask learners to think about what they want to know about this theme.

• Tell learners to Turn and talk, and discuss this with a partner.

• After a few minutes, tell learners to write key words, phrases or even draw pictures
for all their ideas in the W column.

9. Finally, ask individual learners to share some of their ideas, and write these on the class
K-W-L chart on the board.

• Tell learners that they may add any of the class ideas to their own W column.

10. Tell learners that throughout the theme they will return to their K-W-L charts to
document what they have learnt, and to add ideas about what they still want to learn.

Build and monitor learners’ knowledge

Instructions

1. Explain to learners that throughout the theme, it is important for learners to return to
their graphic organisers, to build and monitor their knowledge on the theme.

2. Ask learners to think about what they have learnt about this theme.
• Tell learners to turn and talk, and discuss this with a partner.
• After a few minutes, tell learners to write key words, phrases or even draw pictures

for all their ideas in the L column.

3. Next, ask learners to think about what else they still want to know about this theme.
• Tell learners to turn and talk, and discuss this with a partner.
• After a few minutes, tell learners to write key words, phrases or even draw pictures

for all their ideas in the W column.

4. Finally, ask individual learners to share some of their ideas, and write these on the class
K-W-L chart on the board.
• Tell learners that they may add any of the class ideas to their own L column.
• Tell learners that they may add any of the class ideas to their own W column.

5. As you work through this process, and especially at the end of the theme, make the fol-
lowing points clear to learners:
• Being aware of what we have learnt helps us to remember what we learn.
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• The more we learn and know about a theme, the easier it will be for us to
understand and learn new things about the theme.

• For this reason, it is important for us to monitor or keep track of our own knowledge.

Purpose

• The more background knowledge learners have on a theme or topic, the more likely they
are to understand the texts that they will read.

• For this reason, it is important to activate learners’ background knowledge, and to make
them aware that they must bring their existing knowledge to the theme.

• Critical thinkers understand that all knowledge on a theme or topic is connected. We
need to train learners to understand this, and to keep track of everything they know
about a theme or topic.

• Learners must understand that they must try to make connections between all the
knowledge that they have on a theme – even if it is from a different subject or source – it
is all relevant.

• A graphic organiser like a K-W-L chart helps to organise information and ideas.

• It also helps learners to monitor and remember their learning by visualising the chart.

Build vocabulary

Instructions

1. Teach learners the vocabulary included in lesson plans.

2. Some of this vocabulary is drawn directly from the texts. Some of the vocabulary will
enable learners to talk and write about the texts.

3. Use the ‘PATS’ methodology to teach new vocabulary.

4. PATS is an acronym for Point, Act, Tell and Say.

• P - POINT to a picture or real item, if possible.

• A - ACT out the theme word, if possible.

• T - TELL learners what the theme word means. This could either be code-switching,
where you give the meaning of the word in the home language, or it could be a
simple explanation of the word.

• S - SAY the word in a sentence, and have the learners repeat the word after you.

5. It is not always possible to do all four actions for each theme word – just do what is
appropriate.

6. Once you have taught the theme vocabulary for the week, learners must add the new
theme vocabulary to their personal dictionaries, together with their own definition, and/
or picture and sentence.
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Purpose

• Vocabulary is an essential building block of comprehension.

• BICS, basic interpersonal communication skills, is the language that learners need to
communicate in social settings. This is not sufficient for the language of learning and
teaching.

• In this programme, the vocabulary that is taught to learners is CALP, cognitive academic
language proficiency. This will help learners to make meaning of academic texts and
learning.

Document vocabulary in personal dictionaries
Instructions

1. Train learners to take out their personal dictionaries at the start of all EFAL lessons.

2. As new vocabulary is taught using PATS, encourage learners to record the words in their
dictionaries, together with their own definitions.

• These definitions may include different forms, such as: code-switching; a short
written explanation; a sentence that uses the word in context; a diagram or drawing.

• Encourage learners to find the best way of recording definitions for themselves.

3. Tell learners to also record new words and their meanings during other parts of the EFAL
programme, such as shared reading lessons.

4. Explain to learners that they should also record new English vocabulary words from other
subjects in their personal dictionaries – again, this shows learners the links between
knowledge.

5. Train learners to use their personal dictionaries as a resource whenever they are
required to produce original language, whether in spoken or written form.

Purpose

• The personal dictionary is a core part of the learners’ language development.

• For learners to understand and make meaning of a text and a theme, it is essential that
they understand the key words or vocabulary they will encounter.  These words need to
be explicitly taught.

• In addition to the main vocabulary, learners also need to have relevant words so that
they can discuss and write about the texts they read.

• Learners must be responsible for building their own ‘bank of words’.

• Learners must practice and use their new vocabulary as a way of explicitly understanding
ideas and growing their schemas.
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Question of the day

Instructions

1. Divide the class into 5 x ‘question of the day’ groups.

• These groups should be mixed ability groups.

• They should be groups of convenience, i.e.: groups of learners who sit close together
in class.

• Train learners to know which group they belong to for this activity.

2. Write the ‘question of the day’ elements on the board.

• Do this before the lesson begins.

• Write the question of the day and the answer frame on one side of the board.

• Draw a graph below this, with the answer options filled in.

3. For example:

When do you think most accidents happen?
I think most accidents happen…

Graph

in the morning at night on Saturdays

4. Next, model filling out the graph as follows:

• Read the question and answer options out loud to the learners.

• Explain the meanings if necessary.

• Point to and read the options from which learners may choose.

• Explain which option you prefer.

• Write your vote in the correct column by drawing an X.

• Say your answer aloud, using the answer frame.

5. Call up the relevant ‘question of the day group’, and let them complete the activity as
follows:

• Train learners to stand in a line, and to answer one after the other.

• The first learner draw an x in the relevant column, then says her/his answer aloud.

• Repeat the learners’ answer, so that learners hear their choices articulated, with the
vocabulary words repeated many times.

• Ensure that learners also incidentally learn correct language structures, just by
hearing correct sentences – do not explicitly teach this grammar, unless learners ask.
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• If a learner makes a grammatical error, just repeat the sentence in the correct form,
do not explain unless the learner asks.

• For example, in the answers below, learners hear the correct gender pronouns,
which can be difficult as gender is not identified in African language pronouns:

Nomsa: I think most accidents happen in the morning.

Teacher: She thinks most accidents happen in the morning.

Buhle: I think most accidents happen on Saturdays.

Teacher: He thinks most accidents happen on Saturdays.

6. Discuss the follow up questions as follows:

• Count the number of crosses in each column and write down the total.

• Ask one learner to answer the first follow up question: How many learners think
most accidents happen in the morning?

• Ask one learner to answer the second follow up question: When do fewest learners
think accidents happen?

• Ask one learner to answer the third follow up question: When do most learners think
accidents happen?

• Ask one learner to answer the fourth follow up question: When do fewest learners
think accidents happen?

• Ask a few individual learners (who were not in the question of the day group) to
answer the question: When do you think most accidents happen?

Purpose

The ‘question of the day’ is a valuable and important activity for many reasons:

• It takes the average person 16-20 authentic interactions with a new word before they
internalise it and are ready to use the word on their own. This activity reinforces new
theme vocabulary for learners, by giving them the opportunity to use and repeat the
target vocabulary words in complete oral sentences.

• It models correct grammar and syntax for learners in an authentic context.

• It creates regular opportunities for learners to hear and speak English in a real context.

• It requires listening, thinking, doing, speaking and seeing, which activates learners’ total
physical response.

• The question of the day asks learners an opinion-based question or a prediction type
question. This means that all answers are correct. These types of questions allow
learners to interact with new words without anxiety about making a mistake.

• Sometimes, additional information is shared at the end of the question of the day. This
information encourages learners to think beyond the language classroom, to use all of
their knowledge on a subject, and to make connections. These questions develop the
learners’ critical thinking skills.
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Rhyme / Song

Instructions:

1. The specific rhyme or song which you are to do with the learners is listed in the lesson
plan.

2. Over time, the learners will get to know these rhymes and songs, and they will sing them
automatically.

3. However, when they are first introduced, you need to teach learners the words, action
and tune (if there is one).

4. The first time you do this with learners, teach them the rhyme or song line-by-line as
follows:

a. Sing or say the rhyme or song, and then explain the meaning of it to learners, using
code-switching if necessary.

b. Sing or say the first line, and then let learners repeat after you.

c. Sing or say the second line, and then let learners repeat after you.

d. Sing or say the first two lines together, and then let learners repeat after you.

e. Continue on in this manner until you have taught learners the whole rhyme or song.

5. For the rest of the cycle, repeat the rhyme or song with the learners.

6. Always include appropriate actions with the rhyme or song. These actions help
kinesthetic learners to remember the rhyme or song, and they build meaning.

7. Allow learners to request to sing their favourite rhymes or songs if you have any free
time – this is a fun way of reinforcing the new language that they have learnt.

Purpose:

To consolidate learners’ knowledge of new vocabulary. To learn through play.
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LANGUAGE STRUCTURE & CONVENTIONS

Introduce the LSC in context
Instructions:

1. After completing the first read of the shared reading text, you will introduce the learners
to a particular language structure or convention (LSC).

2. This is documented in the lesson plan, at the end of the Shared reading: First read lesson.

3. First, briefly explain the LSC to learners.

4. Next, show learners the examples of the LSC in the text.

5. Tell learners that you will engage more thoroughly with the LSC later in the cycle, in
preparation for the writing task.

Purpose:

• When teaching a language structure or convention to learners, it is important for them to
see that it has a real purpose. Showing learners the examples of the LSC in the text is an
ideal way of illustrating this.

• It is also important to alert learners to the fact that they will be required to use this LSC
correctly in their own writing, so that they take real notice of the examples.
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Teach and practise using the LSC
Instructions:

1. Write the notes and activity on the board before the lesson.

2. Remind learners of the LSC you introduced them to, by showing them the examples in
the text.

3. Remind learners that they will use this LSC in their writing this cycle, so it is important
that they understand how it is used in a text.

4. Explicitly teach the use of the LSC using the gradual release method:

• I do – model the use of the LSC for learners

• We do – complete an example together with learners

• You do – instruct learners to complete the rest of the examples independently

5. Do this as follows:

• Explain the LSC to learners once again, and model how to use it, by completing the
first example in the activity. (I do…)

• Next, complete the second example in the activity together with learners. Read the
example, and ask a learner to complete it. If the learner struggles, provide prompts.
If the learner still cannot answer, ask another learner to explain, or to complete the
example. (We do…)

• Finally, tell learners to complete the rest of the activity on their own, in their exercise
books. (You do…)

6. In the last few minutes of the lesson, go through the answers with learners. Allow
learners to check their own answers and make corrections, as this is a valuable learning
strategy.

7. If you have access to an approved textbook, check the Curriculum Tracker in the
Management Document, and assign practice activities for homework.

Purpose

• Again, it is important for learners to understand that language structures and
conventions can help them to access meaning in a text, and to write more proficiently. It
is meaningless to teach this out of context.

• For this reason, it is important to show learners examples in a text, and to ensure that
they use the LSC in the writing task for the cycle.

• It can also be difficult for learners to fully understand the LSC after one explanation.

• For this reason, the gradual release method is used. The repeated explanation and
modelling of the use of the LSC, whilst transition from observation to independent work
is an effective scaffold for learning.
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LISTENING & SPEAKING

Listening Lesson
Instructions:

1. Be well prepared to read the text.

• In the 30-minute lesson, you will read the text three times.

• It is important that you model fluent, expressive reading to learners.

• The text is written in a table in the lesson plan. The table has 3 columns, and the text
is in the first column. The three columns each have a particular function:

Read 1 Read 2 Read 3

Text 
Read the text and explain.

Read the text.
Model ‘thinking aloud’. 

Read the text.
Ask oral comprehension 
questions.

2. Prepare learners for the lesson by telling them to have their personal dictionaries ready,
and to listen carefully. They made add new words to their personal dictionaries at any
time.

3. Remind learners of the theme, and then begin reading.

4. For the first read, read the text fluently.

• As you read, embed meaning by using vocal expression, actions, gestures and facial
expressions.

• You may also explicitly build meaning by pausing to explain something, or even by
code-switching.

5. For the second read, read the text fluently and then model ‘thinking aloud’ about the
text.

• As you read, embed meaning, but do not explain or code switch.

• After reading each part of the text, share your thoughts on the text. Do this by
‘thinking aloud’. There are cues on how to do this in the second column.

• This is a critically important skill to model properly. Learners must see that good
readers always think about what they are reading.

• Make sure that there is a clear distinction between what you are reading, and what
you are thinking.

6. Finally, on the third read, read the text fluently and then ask learners questions about
the text.

• Again, embed meaning as you read.

• After reading each part of the text, ask the question in the third column.

• Direct and distribute these questions in order to include many learners in the lesson.
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• If a learner provides a partial answer, ask prompting and probing questions to try
and complete the answer.

Purpose:

The listening lesson is very important for the following reasons:

• Learners acquire new vocabulary and language in context by hearing the repeated
readings with embedded meaning.

• Learners see how the teacher ‘thinks’ about the text, and in time, will start to develop
their own critical thinking about texts.

• Learners have the opportunity to answer questions orally and individually on the text.

• Learners become familiar with the structure and tone of different text genres, which
helps them to develop their knowledge and understanding of text types.

• Learners develop a love for text, by hearing engaging texts read to them by a fluent,
expressive reader.

Speaking Lesson
Instructions:

1. Divide the class into ‘small discussion’ groups.

• These groups should be mixed ability groups.

• Groups should have between 3-5 members, but ideally 4 members.

• These groups should be set up based on proximity – arrange groups so that learners
can easily and quickly get into these groups. For example, the teacher could form
groups of four by asking learners at every second desk to turn around and face their
partners.

• Train learners to know which group they belong to for this activity.

2. Prepare groups for their discussions by training them to a simple procedure and rules, as
follows:

• Explain that every learner in the group will take a turn to answer each discussion
question.

• Talking and listening may be controlled by a ‘talking stick’ or some other strategy.

• Explain that the person who is holding the ‘talking stick’ gets to talk. Once he or she
is finished, the stick is passed to the next person.

• At first, groups should move the ‘talking stick’ in a routine manner: each group
member should answer question 1, then each group member should answer
question 2, and so on.

• Once learners have mastered this, you should train them to start doing this in a more
‘conversational’ manner, with learners responding to, building on or asking questions
about each other’s points. When doing this, it is important to ensure that each group
member still gets a chance to share their points.
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READING & VIEWING

Shared Reading & Teaching the Comprehension Skill
Overview:

1. This component of language clearly has its own routine. The routine of these lessons is
as follows:

• Week 1 Tuesday / Day 2 - Shared Reading: Pre-Read

• Week 1 Wednesday / Day 3 - Shared Reading: First Read

• Week 1 Thursday / Day 4 - Shared Reading: Second Read

• Week 1 Thursday / Day 4 - Teach the Comprehension Strategy

• Week 1 Friday / Day 5 - Shared Reading: Post-Read

What follows is a description of the core methodology of each of the five Shared Reading 
lessons: Pre-Read; First Read; Second Read; Teach the Comprehension Strategy and Post-Read. 
Read these descriptions to get a clear understanding of the flow of each lesson, as well as how 
the lessons work together.
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Shared Reading: Pre-Read

Instructions:

1. Tell learners to turn to the correct text in the DBE Workbook.

2. Learners will also need their exercise books and personal dictionaries for this lesson.

3. Start by telling learners to take a minute to look at the text features.

• This includes features such as the title, the layout, paragraphs, diagrams, pictures,
sub-headings, captions, and so on. (You should incidentally teach learners about new
text features as they appear.)

• Ask learners: What do these features tell us about the text we are about to read?

• At first, you may have to provide some further prompts, such as:

o Do you think this is a fiction or non-fiction text? Why?

o What kind of fiction or non-fiction text do you think this is? Why?

4. Read and explain the meaning of the title.

5. Next, instruct the learners to scan the text.

• Explain that scanning is not reading every word. It is allowing your eyes to run over
the text quickly to find certain words or pieces of information.

• Instruct learners to scan the text and make a list of any words that they do not
understand.

• Also instruct learners to make a list of any words they think are important in telling
us what the text is about.

• Point out that some words may appear in both of their lists.

• Train learners to document these words in their exercise books as follows:

Text: Schoolgirls save boy’s life

Words I don’t understand Important words

unconscious 
handling
wound

fallen
knocked head
unconscious

cut
bleeding

ambulance
first aid
wound

C
O

R
E

 M
E

T
H

O
D

O
LO

G
IE

S
 -

 S
H

A
R

E
D

 R
E

A
D

IN
G

 

33



24

6. Call learners to attention and discuss the lists of words they do not understand as
follows:
• Ask learners to tell you which words they do not understand.

• As learners list the words, make a class list on the board.

• Identify the words that are important for learners to understand.

• Find the word in the text, and read the sentence aloud.

• Then, explain the meaning of the word in context.

• Remind learners to include these words in their personal dictionaries.

7. Call learners to attention and discuss the lists of words they think are important as
follows:

• Ask learners to tell you which words they think are important.

• As learners list the words, make a class list on the board.

a. Help learners to make connections between these words.  If they are struggling,
model this for them by ‘thinking aloud’ to show your thought process.

b. In the lesson plan, a suggested list of important words is provided, together with
ideas of how they are linked. This helps to make meaning of the text.

8. Finally, ask learners predictive questions, like:

a. What do you think this text is about?

b. What do you think we will learn from this text?

c. Why? (What evidence do you have?)

d. Do you think you will enjoy this text? Why?

Purpose:

The Pre-Read teaches learners a ‘routine approach’ to engaging with new texts. This is a skill 
that learners can use with all texts that they are required to read independently. By going 
through this pre-reading routine, learners will begin to have an idea of what kind of text they 
are going to read, as well as what the text is about. This means that the learners are building 
their understanding of the text before they actually read it. 
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Shared Reading: First Read
Instructions:

1. Tell learners to turn to the correct text in the DBE Workbook.

2. Learners will also need their personal dictionaries for this lesson.

3. Tell learners to follow in their DBE Workbook, listen carefully and think as you read the
text.

• Read each paragraph or section fluently and clearly.

• As you read, use gestures, actions and facial expressions. Change tone of voice
(expression) to enhance meaning.

• Where necessary, stop and explain a word or phrase to learners.

• If you need to code switch, you may do so. This helps to give learners a basic
understanding of the text.

4. At the same time, during the First Read, model ‘thinking about the text’ for learners.

• In the lesson plan, the text is written in two columns.

• In the second column, you will see ‘thinking aloud’ prompts.

• Read the text in Column 1, and then say the text in Column 2.

• Pause before saying the Column 2 text and use a different tone of voice to show
learners that you are sharing your thoughts about what you have read. Learners
must clearly be able to see when you are reading, and when you are ‘thinking aloud’.

• You will notice that the ‘thinking aloud’ focusses on one or two main comprehension
strategies. This is to lead learners to a deeper understanding of the text by showing
them how to use these comprehension strategies.

5. Finally, give learners the opportunity to answer questions.

• The first two questions are recall questions to gauge a straightforward understanding
of the text.

• Ask different learners to answer these questions.

• Thereafter, there are 1-2 questions that demand more critical thinking.

• Allow learners the chance to turn and talk and discuss their answers with a partner.

• Then call on a few learners to share their answers.

• Show learners that there can be more than one correct answer to these questions,
and that learners may have different ideas and opinions.

Purpose:

The first read is important for many reasons, including:

• Modelling fluent, expressive reading for learners

• Ensuring that learners gain a basic understanding of the text

• Helping learners to build enjoyment of and appreciation for texts
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• Modelling ‘thinking aloud’ about the text, to show learners that good readers always
think about what they are reading

• Modelling the use of specific comprehension strategies, for example: visualising or
making connections

Shared Reading: Second Read

Instructions:

1. Tell learners to turn to the correct text in the DBE Workbook.

2. Learners will also need their personal dictionaries for this lesson.

3. Write the follow up questions on the board before the lesson.

4. Read through and explain these questions to learners.

5. Explain to learners that you are going read the text once again.

6. Tell learners to follow in their DBE Workbooks, listen carefully and think as you read the
text once again.

7. If the text includes dialogue, you may want to include some learners in this second ‘read
aloud’, by allocating different characters to different learners.

8. Read each paragraph or section fluently and clearly.

• As you read, embed meaning by using gestures, actions, facial expressions and vocal
expression.

• Where necessary, stop and explain a word or phrase to learners. For the Second
Read, you should no longer code-switch.

9. This repeated reading helps learners to move from a basic understanding of the text,  to
a deeper level of understanding and meaning making.

10. Once again, model ‘thinking about the text’ for learners.

• In the lesson plan, the text is written in two columns.

• In the second column, you will see ‘thinking aloud’ prompts.

• Read the text in Column 1, and then say the text in Column 2.

• Pause before saying the Column 2 text and use a different tone of voice to show
learners that you are sharing your thoughts about what you have read. Learners
must clearly be able to see when you are reading and when you are ‘thinking aloud’.

• You will notice that the ‘thinking aloud’ shows learners how to think about the text
in a deeper manner, to ensure that learners really start to think more critically about
the text.

11. Next, give learners the opportunity to answer questions written on the chalkboard.

• Allow learners the chance to turn and talk and discuss their answers with a partner.

• Then call on a few learners to share their answers.
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• Show learners that there can be more than one correct answer to these questions,
and that learners may have different ideas and opinions.

12. Finally, ask learners to formulate a question about the text.

• Ask learners to independently think of a question that they can ask about the text.

• If necessary, remind learners of some of the question words or phrases, for example:
who; what; when; where; how; why; in your opinion; do you think; list; etc.

• It is a good idea to create an ‘Anchor Chart’ of ‘question words’ for your classroom.
This chart is always there to remind learners of the kinds of questions they can ask.

• Tell learners to turn and talk, and share their questions with each other.

• Then, ask a few learners to share their questions with the class.

• Give other learners the opportunity to answer these questions.

Purpose:

• The repeated reading of the text gives learners the opportunity to reinforce their
knowledge of the new vocabulary and content.

• It also allows learners to more deeply understand the text, by listening to the teacher
‘thinking aloud’ about the text.

• By giving learners the opportunity to formulate their own questions about a text, it
encourages them to think about the text in a critical way.

• Thinking of and posing their own questions also also helps to build learners’ confidence.
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Teach the Comprehension Strategy

Instructions:

1. On Day 4 of the first week of the cycle, you will explicitly teach the comprehension
strategy that has been modelled and practiced throughout the week.

2. This is done using the gradual release method:

• I do – first, you will model the use of the comprehension strategy for learners

• We do – next, you will complete an example of using the strategy together with
learners

• You do – finally, learners will complete an example of using the strategy
independently

3. Do this as follows:

• Start by sharing a brief explanation of the comprehension strategy, as included in the
lesson plan.

• The lesson plan also includes three examples of using the comprehension strategy to
work through with the learners.

a. Model how to use the comprehension strategy, by completing the first example
in the lesson plan. This will involve reading part of the text again, and showing
learners how to (visualise; make an inference; make a connection; etc). This is
called: I do…

b. Next, complete the second example in the lesson plan together with learners.
Read part of the text, and ask learners to (visualise; make an inference; make a
connection; etc). This is called: We do…

c. Finally, give learners the third example of using the comprehension strategy to
complete in pairs or on their own. This is called: You do…

4. Towards the end of the lesson, ask a few learners to share their answers with the class.

5. Use this opportunity to clarify any misunderstandings around the comprehension
strategy.

6. Finally, end the lesson by asking learners to write down or re-read a simple reminder of
the comprehension strategy.

Purpose:

• Ultimately, the aim is to develop learners who instinctively use all the comprehension
strategies every time they read. The explicit teaching and practicing of strategies is a step
in that direction.

• The table below provides the purpose/s of each comprehension strategy.
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Strategy 1: Predict

Explanation When learners predict, they say what they think a text is about. 
Learners can predict what the text will be about by looking at the text 
features. They can also make predictions by scanning the text, and 
identifying important words. They must then try to connect these words 
to form a basic understanding of what the text will be about.

Purpose Prediction prompts learners to try and get a sense of what a text is 
about, and to think about the text, even before read it. Teaching learners 
a ‘routine approach’ to prediction is a valuable skill that learners can use 
to try and understand all new texts. 

Steps 
(For predicting 
with text 
structures)

1. Ask learners to look over the whole text.
2. Ask learners: What kind of text do you think this is? How is it laid

out?  (Are there paragraphs, stanzas, sections, a greeting, headings,
columns, etc?)

3. Ask learners:  What do you think we might read about?
4. If learners cannot answer, ask further prompting questions, or

provide the answers.

Steps 
(For predicting 
by scanning the 
text)

1. Ask learners to scan the text and identify two lists of words:
a. words they do not understand
b. words that they think are important

2. Go through the list of words that learners do not understand, and
explain them in context.

3. Then, go through the list of important words, and show learners how
to connect these words to make meaning and predictions about the
text.

Strategy 2: Visualise

Explanation When learners visualise, they must think about what is happening in 
the text like a scene from a movie. They must try to see the text as it 
happens. 

Purpose Visualisation helps learners to see how the events in the text are 
connected to each other. This helps them to think about the text as a 
whole, rather than just page by page. This also helps to give meaning 
to the words on the page – by turning them into a movie in our minds. 
Visualisation can also help learners to remember the details in a text.
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Steps 1. Read the text on the page.
2. Tell learners what you visualised. (Model the skill.)
3. Instruct learners to close their eyes. Explain that learners must listen

to the text and try to picture it, or make a movie in their minds.
4. Read the text again.
5. Ask learners: What did you visualise? (What happened in your

movie?)
6. Listen to and discuss learner answers. Make sure learners’ answers

are relevant to what is happening in the text.

Strategy 3: Search the text

Explanation Search the text questions ask learners to recall information or events 
from the text. Learners need to understand what kind of information 
they are being asked to recall. They must then think about where in the 
text they would find that information.

Purpose These questions help learners to check that they have a basic 
understanding of the text. Teaching learners how to answer these 
questions shows them:
• How to identify the kind of information the question is asking for
• How to locate the information in the text

Steps 1. Read the text.
2. Ask learners a question about the text, like: What did person x do?
3. Ask learners: What kind of information is this question asking for? (an

action – we need to identify what person x did)
4. Ask learners: When did we read about person x’s actions? Was it at

the beginning, the middle or the end of the text?
5. Ask learners to locate the part of the text where the action took

place.
6. Ask learners to read that part of the text, and to try and identify what

person x did.

Strategy 4: Summarise

Explanation When learners summarise, they think about the most important points 
of a text. They explain the main points in a few, concise sentences. 
Summarising can be done orally or in writing. 

Purpose Summarising shows that the learner has understood the main points of 
the text. Asking learners to summarise the main points of a text is the 
best way to check their understanding. 
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Steps 1. Read the text.
2. Remind learners: When we summarise, we identify the most

important parts of a text.
3. Explain: Today we will summarise the text we just read. That means

we will identify only the main points of the text.
4. Tell learners to use the following questions as a guide:

a. What is this text about?
b. What is the main purpose of the text? Why was it written?
c. What did you learn from this text?
d. What did you like about this text and why?

5. Always give learners time to think about the text.
6. Always instruct learners to turn and talk and discuss their summary

with a partner.
7. Next, instruct learners to write their summary down.
8. Give learners a frame to help them to structure summaries.

Strategy 5: Think about the text (I wonder?) 

Explanation When learners wonder about the text, they are thinking about an aspect 
of the text. 

Purpose By modelling how to think/wonder about a text, we teach learners two 
things:
1. Firstly, we teach learners that good readers do not just read the

words, they always think about what they are reading.
2. Secondly, we show learners the kinds of thoughts that good readers

have about a text.
By doing this, we show learners how to think creatively and critically 
about a text. In time, learners will start to do this for themselves. 

Steps 1. Read the text on the page.
2. Think of a question or idea that a good reader might have about the

text. (Ideas are provided in the First Read and Second Read columns
in the lesson plans.)

3. Say: I wonder …
4. Let learners think about this.
5. Learners do not need to answer – the point is to encourage them to

think more deeply about the text.
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Strategy 6: Make connections 

Explanation When learners make connections, they compare the text to one of three 
things:
1. To their own lives or experiences - sometimes, learners gain a deeper

understanding by thinking about how something from the text is like
something in their own lives.
This is called a text-to-self connection.

2. To another text - sometimes, learners gain a deeper understanding
of a text by connecting it to a related text. These texts may deal with
similar issues, or have characters who face the same challenges, or
they may be about the same topic.
This is called a text-to-text connection.

3. To the world - sometimes, learners must connect the situations or
challenges in a text to a more global context. They must relate the
text to what has happened or is happening in the world.
This is called a text-to-world connection.

Purpose Making connections helps learners go beyond the text itself and relate 
the issues in the text to a deeper understanding of their own lives and 
the broader world. 

Steps 1. Read the text on the page.
2. Ask learners relevant connection questions, like:

a. When was a time that you felt x?
b. Do you remember when we read about x? Can you make a

connection between these two texts?
c. This text makes me think about something that is taking place in

the world / South Africa / our town right now. Can anyone think of
what that is?

Strategy 7: Make inferences

Explanation Making an inference involves using what you know together with what 
is written in the text, to make a good guess about what isn’t explicitly 
written in the text. This is what is meant by ‘reading between the lines’. 
Sometimes, the author does not write down every single detail of the 
story. The author leaves parts of the story unfinished, for readers to work 
out for themselves. If something is not explicitly stated or described in 
a text, learners need to make an inference or a good guess about this. 
They do this by putting what they have read together with their own 
experiences and prior knowledge. 
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Purpose Making inferences is a key thinking and comprehension skill. Learners 
need to work out parts of a story by making inferences. Learners may 
miss important information if they do not know how to make appropriate 
inferences. 

Steps 1. Read the text on the page.
2. Ask learners: What do you know about this? What does the text say?
3. Ask learners: What else can we work out about this? Is there

something that the text does not say?
4. Listen to and discuss learners’ answers. Make sure learners’ answers

are logical.
5. If learners struggle, give them an example of an inference. Use the

following sentence frame to help: Based on … I can infer that …

Example Text: 
We saw Thuli, who got married about a year ago, shopping for nappies 
and baby clothes.
Inference: 
Based on the fact that Thuli got married recently, and that she is buying 
nappies and baby clothes, we infer that she might be pregnant. 

Strategy 8: Evaluate

Explanation When learners evaluate a text, they make a judgement about an aspect 
of the text, based on the evidence in the text. Learners can make 
evaluations about:
• Characters, people or events
• Facts versus opinions
• The author’s perspective, opinions and motivations
• What they like or find interesting
• What they dislike or find boring

Purpose Making evaluations is a key thinking and comprehension skill. Learners 
must realise that they must always evaluate what they read. They must 
then be able to support or justify their evaluations.

Steps 1. Read the text on the page.
2. Ask learners an evaluation question and ask them to support their

answer. For example: Do you think x did the right thing? Why or why
not?

3. Listen to and discuss learners’ answers. Make sure that learners’
answers are logical.

4. If learners struggle, share your own evaluation as an example: I think
x did the right thing because x

5. Remember that it takes confidence to share an evaluation, so it is
important to encourage and praise learners as they start to make
evaluations.
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Shared Reading: Post-Read
Instructions:

1. During the Post-Read, you will do one of the following activities:

• Complete a written comprehension

• Oral recount and summary

• Visualise

Instructions for a written comprehension:

1. Before the lesson, write the title of the text as a heading on the chalkboard.

2. Next, write the comprehension questions on the chalkboard, together with the sentence
starters for the answers. (Where applicable.)

3. Instruct learners to open their exercise books and write the heading.

4. Tell learners that today, they are going to think about and write the answers to these
questions.

5. Read through the questions with learners and explain if required.

6. Tell learners they do not need to write down the questions, only the answers.

7. Walk around and help learners who struggle.

8. In the last few minutes of the lesson, go through the answers with learners.

9. Allow them to correct their own work, as this is a powerful learning mechanism.

Instructions for the oral recount or written summary:

1. Write the summary frame on the chalkboard before the lesson.

2. Explain to learners that when we summarise a text, we share what we think are the most
important points about the text. This can also include:

• Why we think the text was written

• What we learnt from the text

• What we liked about the text, and why

3. Read through and explain the summary frame to learners.

4. Tell learners to complete this activity as an oral recount or a written summary – this is up
to you.

5. Remind learners that they can skim and scan the text again, before coming up with their
oral recounts or written summaries. This can help them remember what the text was
about.

6. Give learners 10-15 minutes to think about their own recounts, or to write their own
summaries in their exercise books, using the summary frame.

7. Then, tell learners to turn and talk, and share their recounts or summaries with a partner.

8. Finally, create a class recount or summary together – ask different learners to answer
each part of the frame.
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WRITING & PRESENTING 

Process writing: Teach the Genre
Instructions:

1. The writing process begins by teaching learners about the specific genre.

2. Make sure you understand the genre by reading through the lesson plan carefully.

3. Work through the steps in the lesson plan to explain the genre and task to learners.

4. This includes explaining:

• the purpose of the text

• the audience

• the structure

• the language features

• the appropriate register

5. Tell learners to write down the brief summary notes about the genre in their exercise
books.

Purpose:

• It is important for learners to learn about the different genres of writing, as throughout
their lives, they will have to engage with these genres for specific purposes.

• This engagement will occur when learners have to write or read genre specific
documents, as the same genres apply to both disciplines.

• There are standard forms and purposes for these genres that learners need to know.

• Understanding the structure, format and purpose of these genres will help learners to
make meaning both when reading texts, and when writing texts.

• Learners will essentially engage with and use the same genres for the rest of their
academic education, as well as for practical purposes in life.

• The length and complexity of writing tasks or texts will increase, but if learners have a
good understanding of the genre, this will be very helpful to them.
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Process Writing: Planning
Instructions:

1. This lesson focuses on teaching learners how to plan their writing using one of the
following strategies:

• A writing frame

• A mind map

2. Tell learners that very few writers start their process without planning.

3. Start this lesson by modelling the planning process for learners, so that they know
exactly what to do. The lesson plan guides you on how to do this.

4. Write up your plan on the board to see, following this process:

• Explain to learners that writers always think about what they are going to write.

• Model this by explaining your thoughts out loud, so that learners can hear them.

• Use the planning template to create your own writing plan.

5. Next, give learners a few minutes to think about what they are going to write.

6. Allow learners to turn and talk, and share their ideas with a partner.

7. Remind learners that their personal dictionaries, the theme wall in the classroom, and
the class dictionary are all resources that may be used.

8. Finally guide and support learners as they use the planning template to complete their
own plans.

Purpose:

• Writing original texts takes skill and confidence.

• Equipping learners with standardised and effective planning strategies provides
meaningful support and scaffolding as they work through the process of producing
original texts.

• Learners must understand that most professional writers start the writing process by
planning.

• They must also understand that this planning process may involve:

o Understanding the purpose of the text, the audience, and the genre

o Thinking about what they want to write – this must be original

o Completing research to gather or verify information to include in the text

o Completing a plan using a strategy that will help them to write in the genre
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Process Writing: Drafting
Instructions:

1. Explain to learners that once they have completed their plan, they need to complete a
draft of their writing.

2. Before the lesson begins, rewrite your completed plan from the previous lesson on the
board.

3. Then, write the drafting frame on the board.

4. Briefly model how you use your completed plan to write a draft.

• Start by explaining the drafting frame.

• Next, model how you use your plan to create a draft by following the guidelines in
the drafting frame.

• Show learners that a draft is not the final piece of writing. Demonstrate that it is okay
to make mistakes, or to change your mind and rewrite something.

• Explain that a draft may look messy, but that is okay, as this is when you figure out
sentence structure, the best words to use, the order of your thoughts, etc.

5. Then, tell learners to start writing their own draft.

6. Remind them that a draft is meant to have changes and errors, that there is no need to
feel any fear or anxiety about committing their ideas to paper – they are supposed to
have doubts and to make changes.

7. As learners complete their draft, walk around the classroom, and hold mini-conferences.

• Plan which learners you will conduct mini-conferences with, and make a note of this.
Do this to ensure that with each writing task, you conduct mini-conferences with a
different group of learners.

• Implement mini-conferences with selected individual learners to go through their
plans, to identify and address any challenges, and to then support them as they
prepare to write their drafts.

8. As you hold mini-conferences, take note of any common challenges that learners seem
to be experiencing.

• Call learners to attention, and re-explain the area where learners are experiencing
challenges.

9. Tell learners to complete their drafts for homework, should they not finish in class.

10. Ensure that learners have copied down the drafting frame to work from.

Purpose:

• Again, building confidence is a critical element of teaching writing.

• It is important for learners to truly understand that the purpose of a draft is to put their
first thoughts and ideas down on paper, using their planning notes.
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o Learners must understand that once they have done this, they should read and
consider making changes or improvements to this draft.

o This could involve adding descriptions or details, reworking the sequence of events,
changing the structure of a sentence, etc.

• Mini-conferences also play a vital role in getting learners to understand the writing
process.

o As you hold mini-conferences, really engage learners and their thoughts.

o Ask learners to explain their writing piece, and then ask questions for clarity, or to
prompt the learner’s thinking about their writing.

o Make sure that this is a positive, developmental experience for learners by always
praising a good aspect of their drafts, before challenging or probing aspects that can
be improved.

Process Writing: Editing 
Instructions:

1. Before the start of the lesson, write your draft from the previous lesson onto the board.
Purposely make a few errors that link to the draft.

2. Also write the editing checklist onto the board.

3. Tell learners to open their exercise books to their completed draft.

4. Read through and explain the criteria to learners.

5. Next, show learners how to correct a common mistake on your own draft.

6. Also, pay attention to the criteria that refers to the LSC.

7. Ensure that the LSC is included and correctly used in your own draft – point this out to
learners, or add or correct the LSC if required.

8. Allow learners time to edit and correct their own writing, using the checklist.

9. Once they have self-edited, ask learners to swop with a partner and peer-edit each
other’s writing.

10. Again, as learners work on editing their own drafts, walk around and hold mini-
conferences.

• Plan which learners you will conduct mini-conferences with, and make a note of this.
Do this to ensure that with each writing task, you conduct mini-conferences with a
different group of learners.

• Implement mini-conferences with selected individual learners to go through their
drafts using the checklist, to identify and address any challenges, and to then
support them as they edit their drafts.
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11. As you hold mini-conferences, take note of any common challenges that learners seem
to be experiencing.

• Call learners to attention, and re-explain the area where learners are experiencing
challenges.

• This is a vital part of the editing lesson, as this is when you get to teach and explain
the parts of writing that learners struggle with.

12. Ask learners to complete the editing process for homework if required.

Purpose:

• Learners must understand that drafting and editing go together.

• They must feel confident to get their thoughts and ideas onto paper without fear or
anxiety during the drafting phase.

• They must then understand that the editing phase is used to correct and improve their
drafts, and that the editing checklist provided guidance.

• It is also important for learners to know that as they progress to higher grades, editing
checklists may focus on higher order skills.

• This does not mean that they should disregard the basics. Editing must always involve
checking and correcting:
o The format and structure of the document
o Punctuation
o Spelling
o Grammar and syntaxC
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Process Writing: Publishing & Presenting
Instructions:

Explain to learners that these are the final step in the writing process.

Publishing:
1. Tell learners that it is important for us to finalise our writing, after the editing phase.
2. Tell learners to do this by rewriting their drafts as final pieces, ensuring that they incor-

porate all the edits that were made.
3. Remind learners that it is human nature to want to read work that is well presented, so

encourage learners to set out their writing properly, and to write as neatly as possible.

Presenting:
1. Once learners have completed the publishing of their texts, move on to presenting.
2. Tell learners to swop books and read each other’s writing.
3. Once each learner has read someone else’s writing, the learner must say two things that

they liked about the partner’s writing.
4. Walk around the class and listen as learners do this, offering input as required.

5. Then, in the last five minutes of the lesson, ask 1-2 learners to read their writing to the
class.
• If learners are too shy to read themselves, you can offer to read for them.
• Once each learner has read their piece, ask their partners to share their comments

on the writing – what did they like about it?
• End by giving these learners some feedback – both to the writers, and to the

partners who gave feedback.

6. Finally, collect learners’ books in order to assess their writing.
7. Even though you are not required to formally assess all writing tasks completed, please

read and comment on the learners’ published writing at the end of each writing cycle.

Purpose:

• Learners must see that writing has an audience and a purpose.
• Whenever possible and appropriate, try to provide learners with a wider and/or

authentic audience for their writing tasks.
o This could mean allowing learners to write for a real purpose: a letter of suggestion /

complaint or compliment to a real person or organisation; a script for a drama to be
presented to the school; a research report to inform a school or class policy; etc.

• Authentic and positive feedback will lead to improvements in learners’ writing. for this
reason, it is important to ensure that some kind of feedback process always takes place,
whether it is just the feedback from a writing partner, feedback from other learners in
the class, feedback from yourself, or feedback from a wider audience.
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WRITING STRATEGIES

Introduction
1. Confidence is a very important part of becoming a successful writer.

2. Start by calling your learners writers during writing lessons. Let them know that they are
not people ‘pretending’ to write, but that by expressing their own thoughts and opinions
in writing, they are indeed writers.

3. Routine, doing the same thing over and over again, can make learners feel more secure
and confident. Routines also give learners direction, so that they know what to do next.
For this reason, teach learners the process writing cycle, and always include all steps of
the cycle in your teaching.

4. In addition to the scaffolding and support provided by the routine, further scaffolding
and support can be provided by teaching learners the strategies that follow, and
encouraging them to use these strategies whenever they need extra support.

5. Teaching these writing strategies to learners, and using them over and over again, will
give learners direction and confidence when writing.

6. Train learners to recognise these key phrases, and to understand what they must do
when they hear them.

Strategy: Teacher models writing first

1. The teacher first demonstrates the task to the class (she shows the class exactly what
they are going to do).

By watching the teacher, the learners have a clear idea of the task.

2. Part of modelling writing is to explain the way good writers think about writing. The
teacher must verbalise all the thoughts she has as she goes through the writing process.

Strategy: Writers think before they write

1. Writing is the act of putting thoughts onto paper.

2. This means that writers must think first and decide what to write about before writing.

3. It also means that there are no correct or incorrect ‘answers’ when writing – every
writer has his or her own thoughts to write about.

4. Always build-in time for learners to think about what they want to write.

Strategy: Writers turn and talk

1. At different times in the lesson, learners can turn to a partner, and take turns to talk to
each other.

2. This can be used to share ideas about what to write about, to read their writing to each
other, or to check that they understand what to do.

3. Teach learners to face each other, take turns, and talk quietly as they turn and talk.
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Strategy: Writers may create a framework 

Use this as a remediation strategy for learners who struggle with writing.

1. Once learners have created their plan, they may need to create a framework before they
write their draft.

2. This can be done as follows:

a. First, learners must think about the format and layout of the text, and then draw
pencil frames to indicate where they think each element of the draft will go on the
page. For example: If learners are writing an essay, the can mark where the heading
will go, and where each paragraph will go.

b. Next, learners should take the first point in their plans, and think about how to write
that as a sentence.

• Then, they must say the sentence out loud, and count how many words are in the
sentence.

• Next, learners should draw lines to represent each word in the sentence.

• Lines must be the approximate length of the words. Learners must say the word
as they draw each line.

• At the end of the sentence, the learner must add an appropriate end punctuation
mark.

c. When the lines are in place, the learner must fill in words that are known.

• Next, learners must be encouraged to write words phonetically, i.e.: to write
words as they hear them. This is known as ‘invented spelling’ and is proven to be
an effective developmental writing and reading strategy.

• At the very least, the phonetic word acts as placeholder so that the learner does
not forget their thought.

d. Then the learner can use resources like the personal or the class dictionary to check
and correct their spelling before asking for help.

3. This gives a structure to the learner’s writing, which builds confidence. Even learners
who really struggle can start the writing process in this way.

Strategy: Writers use resources to write words

1. Teach learners not to ask for help to write all unknown words. They should first use other
resources to find out how to write the unknown word. For example:

• Words on a word wall

• Texts in their reading worksheets

• Personal dictionaries

• Classmates

• Their own memories
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Strategy: Writers read what they write

1. Learners must be trained to read their sentences aloud to themselves or to a peer.

2. Doing this helps learners to identify:

• If the piece is properly sequenced, if it stays on topic, and if it makes sense

• If any words are missing

• If the sentence structure is incorrect

• If there are problems with the tense

3. Once the final piece is published, it is important to give learners an audience for their
writing, even if it is just a classmate.

4. Most importantly, set this up so that learners enjoy the reading process, and feel proud
of what they have written.

Strategy 8: Hold mini-conferences

1. Mini-conferences are a useful strategy to use with all phases of the writing process.

2. Once you have explained and modelled the task, you should conduct mini-conferences.

3. For every writing cycle, target a different group of learners for mini-conferences, so
that over a period of time all learners will get to experience this. Keep a record of which
learners you have worked with, to prevent duplication or missing a learner.

4. Conduct mini-conferences as follows:

a. Ask the learner to tell you their idea for the task.

b. Next, ask them to show you the different parts of the writing process that have been
completed. Ask the learner to tell you about each part.

c. Next, identify any challenges that the learner seems to be experiencing, and work
with them on that point.

5. Make mental notes of common challenges that learners seem to be experiencing.  Then,
call the whole class to attention, and re-teach or explain the element that seems to be
challenging.

6. Remember to give every learner some positive feedback, as well as some points for
growth and improvement.
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GROUP GUIDED READING

Assigning Group Guided Reading groups and text selection:

1. In the first two weeks of school, listen to every learner read individually.

2. Assign learners to same-ability groups.

3. Use the rubric below to sort learners according to their abilities.

4. Ideally, try to have 5 groups, with no more than 12 learners per group.

5. However, if you have a very large class, you may have to have more groups and manage
your time differently.

6. This rubric divides learners based on their technical reading skills.

7. If there are many learners at the same level, you may want to use reading
comprehension as a further way to divide the group.

8. In a Grade 4 class of 54 learners, there may be:

• 4 learners at level 1 – you may have to find time to work with these learners on a
more regular basis.

• 1 group x 10 learners at level 2

• 2 groups x 10 learners at level 3

• 1 group x 10 learners at level 4

• 1 group x 10 learners at level 5

I think this 
learner reads at:

Level 1

I think this 
learner reads at: 

Level 2

I think this 
learner reads at:

Level 3

I think this 
learner reads at:

Level 4

I think this 
learner reads at: 

Level 5

• This learner
knows no or
very few sight
words.

• This learner
does not seem
to recognise
many letter-
sound
relationships,
and struggles
to decode
most
phonetically
regular words,
even common
words.

• This learner
knows just a
few common
sight words.

• This learner
does not
recognise
some letter-
sound
relationships,
and struggles
to decode
many
previously
unseen words.

• This learner
knows many
common sight
words.

• This learner
needs help to
decode some
previously
unseen words.

• This learner
knows many
common sight
words and can
decode most
previously
unseen words.

• This learner
occasionally
needs help to
decode more
challenging
words.

• This learner
reads with
some fluency.

• This learner
knows many
common
words.

• This learner
can decode
previously
unseen words.

• This learner
reads with
fluency and
expression.

• This is one
of the best
readers in the
class.
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What to do with each group during Group Guided Reading:

1. Call a group to read to you.

a. Make sure they all bring their reading worksheet or learner book.

b. Seat the group in a circle.

2. Revise the week’s phonic words and sight words.

3. When working with struggling readers, spend as much time as required on the decodable
texts.

4. If the group does not need this, then allow learners to quickly read through the
decodable texts, and then move on quickly to the Group Guided Reading Text.

5. Talk about the title of the text. Explain what it means.

6. Next, give learners a few minutes to skim the text in silence.

7. Then, ask each learner to read part of the text aloud, on his or her own.

8. Listen carefully as each learner reads.

• If the learner is stuck on a word, give him or her some time to try and figure it
out.

• Then, help the learner to sound out the word.

• If the word is irregular, and cannot be sounded out, tell the learner the word.

• Ask the learner to re-read the sentence.

9. If time allows, let each learner read part of the text again. This time, ask learners to work
on their fluency – to try and read at a good pace, and in a natural way, as if they were
speaking.

10. Next, go through the questions with learners.

• Give learners an opportunity to discuss and answer the questions.

• Use this time to further teach and practice the comprehension skill, or skills.

• Show learners that there may be different answers to the same question,
particularly when it comes to opinions.

11. Praise and encourage learners for their efforts as well as their successes.

12. Remember that confidence is a big part of reading – learners must feel safe and
confident in order to develop their reading skills.

What to do with struggling readers during Group Guided Reading:

1. Keep groups of struggling readers as small as possible, preferably 2-4 learners per group.

2. Call the group to come and work with you.

3. Practice sounding out the week’s phonic words with learners.
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4. Next, practice reading the sight words with learners.

• Ask learners to take note of the first sound in the word.

• Then, tell the learners to look at the spelling of the word.

• Finally, revise the meaning of the word with learners if applicable – this can help
them to remember the word.

5. Then, give learners a chance to try and read the decodable texts silently, on their own.

6. Tell them to ask you if they need help.

7. Finally, listen to each learner read a text on his or her own.

8. As each learner reads, do the following:

• Be kind and patient.

• Give the learner some time to try and work out the word alone.

• Then, help the learner to sound out the word.

• If the word is irregular and cannot be sounded out, then say the word and get the
learner to repeat it.

• Once the learner has managed to read all the words in a sentence, get him or her
to reread the sentence.

• Thank learners for their efforts, and praise learners for any improvements.

Note: If these decodable texts are still too difficult for some learners, use flashcards of different 
sound to teach learners phonics, and to help them build and break down words.

Purpose:

Decoding is the technical part of reading. This is the skill that allows learners to read all the 
words on a page. Decoding is usually taught in foundation phase, but has been included 
to help learners who haven’t yet mastered the technical part of reading. It is useful to tell 
struggling learners that:

• Reading is a code. With enough practice, anyone can learn the code.

• It is never too late to learn how to read.
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INDEPENDENT AND PAIRED READING AND COMPREHENSION

Independent or Paired Reading Activities
Instructions:

1. In the second week of every cycle, there are five lessons for reading and viewing.

2. During these lessons, you will work with each group guided reading group.

3. Whilst you are busy with reading groups, learners should work to complete the week’s
activities for independent or paired reading and comprehension.

4. At the start of the first lesson, take some time to orientate learners to the week’s
activities.

5. Instruct learners to have the following items ready for this lesson: their reading
worksheets or learner books, their personal dictionaries, and their exercise books.

6. Explain that learners must work independently or with a partner (this is up to you).

7. Orientate the class to the reading and comprehension activities that they must complete
during this time.

8. Do this by going through the notes at the start of the reading worksheets titled: How to
complete the reading worksheet activities.

9. Then, orientate learners to the specific texts for the theme.

• Give learners a brief overview of each text.

• Ensure that learners know that once they have read the texts, they must complete
the written activities that follow.

• Remind learners to write the answers in their exercise books.

10. Develop your own system for learners to check their answers once they have completed
the activities. You could do this in one of the following ways:

• Make copies of the memoranda that are in the Management Document and display
them in the classroom for learners to check their own work.

• Take some time to go through the activities with learners.

• It is good practice to allow learners to correct their own work, so they can see where
they made mistakes.

11. As learners complete their independent work, walk around from time to time, and take
note of common challenges.

• Call learners to attention and tell them that you have noticed that there are common
challenges.

• Help learners by re-explaining to learners and showing them how to correctly answer
the question.
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Purpose:

• From Grade 4 onwards, learners need to improve their independent reading skills that
allow them to ‘read to learn’.

• In order to do this, they must have good technical reading or decoding skills.

• They must also have an expanded vocabulary, that includes cognitive academic
terminology, to help them make meaning of texts.

• Then, having a strategy, such as a ‘routine’ way of working through a new text to try and
make meaning is a useful strategy for learners.

• Finally, learners need confidence to tackle new texts independently.

o This confidence can be built by equipping learners with decoding skills, an expanded
vocabulary, and a strategy to approach and work through new texts.

o It can also be built by ensuring that learners have many opportunities to read texts
of different genres independently, so that they become familiar with this process.
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Grade 4 Term 1 Weeks 3 and 4

Theme: Accidents
Decoding Skills
Phonic sounds
Learn to say these sounds:

 ____________________________________________________

Phonic words
Practice sounding out and reading these words: 

rat dam ram man van rag

 ____________________________________________________

Word find
Blend sounds from the table to form words. Write these words in your exercise book.

a r m
n t v
c f b

 ____________________________________________________

Sight or high frequency words
Learn to read these words by sight:

do me what dad big
when it’s see looked who

 ____________________________________________________

Theme vocabulary words
Your teacher will teach you the meanings of these words. 
Learn to read these words by sight:

rescue extinguish accident firefighter first

rush caught bandage alight wound

smother balcony lungs railing infection

neck brace common observation rise paramedic

r a
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Decodable texts

The rag man and his van 

I see the rag man. The rag 
man ran to his van. The rag man 
looked in his van. He looked and 
looked. Who did he look for? The rag 
man looked for the little rat. He looked 
for a little rat in his van. He sees the rat. 
The rag man sees the little rat in his van. 

The rag man caught the rat. He caught the little rat. When did he look for the rat? 
When did he see the rat? The rag man looked for the rat when he was at the van. I 
like the rag man. I do not like the little rat. The little rat is out the van. The little rat 
went out of the van. 

An accident!

A man is at the dam. He went to the dam in a van. The van is little. The man is not 
so little. He is a big man in a little van.    Ac cident! The big man had an accident with 
his little van. The little van went in the dam. Rescue! Who will rescue the big man 
and the little van? Not me. I do not rescue the big man. I do not rescue the little van. 
It’s a big dam! The big man and his little van are in the dam. 

The man has a wound. The wound is not little. It’s a big wound. The big man has 
a big wound. A paramedic is at the dam. A paramedic is at the accident. The 
paramedic will rescue the big man! The paramedic looked at the man’s wound. 

The paramedic said, ‘It’s a big wound.’

The paramedic can rescue the man and his little van. 
 ____________________________________________________

Questions and answer frames 

1. Where did the man go?
The man went to the….

2. What accident happened at the dam?
The… and his… went into the…

3. Who can rescue the man and his van?
A … can rescue the man and his van.
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Group Guided Reading Text
Read and discuss this text with your teacher during group guided reading.

 ____________________________________________________

Fiction text, diary: Lindiwe’s Diary

Dear Diary, 21 February

Last weekend there was a fire in the field next to my house! The firefighters came 
in their fire-engine to extinguish the fire. The flames were so close to our house that 
I could feel the heat from the fire and smell the smoke! I was so scared that our 
house was going to burn down. My mother made us pack our special belongings in 
case we had to leave our home. 

Luckily the firefighters put the fire out before it spread. They used wet sacks to 
smother the fire. It looked like very hard work! One of the firefighters told us that 
the fire probably started because someone threw a cigarette into the field. She also 
said that sometimes fires start if a piece of broken glass catches the sun’s reflection. 

Thank goodness our house is still standing, and that we are all safe!

Chat soon,

Lindiwe
 ____________________________________________________

Questions and answer frames 

1. What happened to Lindiwe last weekend?
Last weekend there was…

2. How did the firefighters put the fire
out?
The firefighters…

3. Why do you think the fire started?
I think the fire started because…

4. How would you feel if there was a fire close to your house?
If there was a fire close to my home, I would feel…

5. Rewrite the sentence below adding punctuation marks:
the fire almost burned lindiwes house down

6. Adjectives tell us more about the nouns in the sentence. Think of an adjective to
describe the firefighters.
The ___________________ firefighters saved Lindiwe’s house.
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Independent Reading Skills
Fiction text, short story: An accident at netball

Phumzile loved netball! She loved to run up and down the court, 
pass the ball and shoot! Phumzile was the best player on her 
team, and always scored the most goals. Last Wednesday, 
Phumzile’s school was in a big match against another school. 

During the match, a player from another school knocked Phumzile 
over! Phumzile fell onto the netball court and cut her knee! Phumzile’s knee was 
bleeding and had some dirt in it. Luckily, there was a first aid kit on the side of the 
netball court. One of the teachers used the first aid kit to clean Phumzile’s injury so 
that it didn’t get infected. 

The player who knocked Phumzile over apologized, ‘I'm so sorry I knocked you 
over.’ 

Phumzile smiled at the girl, ‘Don’t worry. Accidents happen.’
 ____________________________________________________

Questions and answer frames 
1. What did Phumzile love about Netball?

Phumzile loved to…

2. Why do you think Phumzile was not angry with the girl from the other team?
I think Phumzile was not angry because…

3. What can you infer (work out from the story) about Phumzile’s injury?
I can infer that Phumzile’s injury was…

4. An antonym is a word with the opposite meaning. What is an antonym for love?
An antonym for love is…

 ____________________________________________________

Non-fiction text, instructions: What to do if there is a fire
Fires kill many people. Here are some safety tips to help you if you get caught in a 
fire:

1. If your clothes catch alight, you must stop, drop and roll.
• This means you must stop what you are doing, drop to the

ground and roll around on the floor.
• Rolling around on the floor will help put out the flames.

2. If there is a lot of smoke around you, you must go low.
• This means you must get on the ground and crawl away

from the smoke.
• If you stay low, less smoke will get into your lungs.
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• The reason for this is because smoke rises.

3. If you cannot breathe, put your shirt over your mouth.
• Breathing through your shirt will let less smoke into your lungs.

4. As soon as you can, call for help! If there is a fire alarm nearby, you must push it.
 ____________________________________________________

Questions and answer frames

1. What must you do if your clothes catch on fire?
If your clothes catch on fire you must …

2. What can you infer (work out) about the safety tip that says you should try to
be as low as possible if there is a fire?
I can infer that I should go low in a fire because…

3. Adding the prefix ‘un’ before a word gives it the opposite meaning: sure-unsure;
lock-unlock. Add the prefix ’un’; to change the meaning of the word safe.
The opposite of safe is…

4. Change this sentence to the past tense: Fires kill many people.
Fires…

 ____________________________________________________

Visual text, bar graph

Number of people killed in car accidents per year in Sunny Village

2012
2

Year

2013 2014 2015 2016
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18
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12
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4
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Questions and answer frames

1. How many people from Sunny Village died in car accidents in 2013?
In 2013 … people were killed in Sunny Village.

2. In which year did the most people die from car accidents?
Most people died from car accidents in…

3. In which year did the fewest people die in car accidents?
Fewest people died in car accidents in…

4. How many people died in car accidents altogether from 2012 – 2016?
Altogether, … people died in car accidents from 2012 to 2016.

5. Proper nouns start with capital letters, e.g. Sunny Village. Write the following
sentence adding the capital letters for the proper nouns: I live near pretoria, one
of the capital cities in south africa.
I live near…

 ____________________________________________________

Summary: What to do if there is a fire
1. Read the non-fiction text again: ‘What to do if there is a fire’

2. You will notice that there are four main points.

3. Write these main points to form your summary.

4. Set your work out like this:

Summary: The four most important things to do in a fire

1. 

2. 

3. 

4.
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Phonics Review 
Note: It is very important for all EFAL teachers to know the English phonic sounds. Use the PSRIP 
English Phonics Video to help you master these sounds.   
 

• A phonics review programme has been designed to cover most of the 44 English 
graphemes over the course of the year.  

• This is a short activity where teachers can explicitly teach English Phonics to learners who 
are struggling to read. It will also improve the spelling of all learners.  

• Phonics, knowing the sound of each letter or group of letters, and blending the sounds 
together to form words, is the key building block of reading and writing.  

• Implement the Phonics Review and related activities as follows: 
 
On Tuesday, in first week of each cycle, complete the activity: Phonic and Sight Word Review 

 
1. Show learners a flashcard of each sound or write them on the chalkboard.  
2. Point to each sound and say it, get learners to repeat after you. Do this three times. 
3. Show learners the flashcards of the example words, or write them on the chalkboard.  
4. Point to the letters and sound out the word. Get learners to repeat this after you. Do this with 

each example word. 
5. Write the ‘word find’ table on the chalkboard.  
6. Review each sound in the table. Show learners how to build words using sounds from the 

table.  
7. Tell learners to copy down the table, and to build as many words as possible over the 

two week cycle. 
 
On Mondays to Fridays, in the second week of each cycle, complete the activity:  
Paired and Independent Reading  
 
1. Hand out the Reading Worksheets to all learners in the class.  
2. Orientate learners to the worksheet activities for the week.  
3. Point out that these include practicing reading the phonic sounds and words for the 

week. 
4. Then, show learners the two decodable texts for the week.  
5. Point out that these texts include the phonic and sight words from this week and previous 

weeks.  
6. Encourage learners to work in pairs to read the sounds, words and decodable texts aloud.  
7. They should read the decodable texts until they can do so fluently and comfortably.  
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On the last day of each cycle, review the word find with learners 

1. Ask learners to say the words that they have built from the table, and write these from the
chalkboard.

2. Show learners how to build one or two of the more complex words, by sounding them out.
3. See which learner has managed to build the most words for the week, and acknowledge

their effort and achievement.
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THANK YOU FOR YOUR HARD WORK!
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